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Objectives for today

 Define resilience in teaching. 

 Explore existing resilience research as it relates to teaching.

 Examine considerations in our research methodology. 

 Contextualize research outcomes and key insights.



Complete this sentence:  ‘A resilient teacher…’
Draw on this slide or use the chat box.



 Merriam-Webster: An ability to recover from or adjust easily to misfortune or 
change.

 Oxford: The capacity to recover quickly from difficulties; toughness.

 Cambridge: The ability to be happy, successful etc. again after something difficult 
or bad has happened. 

What is resilience? 



Resilience research: teaching focus 

Research conducted on resilience in teaching covers a range of areas:

 how to develop it,

 its relationship to efficacy and burn out,

 resiliency as teacher’s progress in their careers,

 how school environment affects resiliency, and,

 how resilience can be fostered amongst teachers.



Importance of resilience to teaching

1. Teachers are role models for resilience. If teachers aren’t resilient 
then how can we expect students to be that way.

2. There’s a change from exploring resilience from the perspective of 
stress and burn-out to focusing on what teachers do to sustain and 
manage their resilience.

3. Being resilient is closely allied to a strong sense of vocation, self-
efficacy and motivation, which in turn, are fundamental for 
promoting achievement in all aspects of students’ lives. 

“The process of teaching, learning and leading requires those who are engaged in 
them to exercise resilience on an everyday basis, to have a resolute persistence and 
commitment, and to be supported in these by strong core values.” (Day, 2012)



Informing our research

Our research study was inspired and informed by a paper called 
“Building resilience in teacher education: An evidenced informed 
framework”

 Presents an evidence-based framework for building resilience in 
teacher education.

 Reviews literature over 15 years identifying key factors associated 
with teacher resilience.

 Identifies personal and contextual resources, strategies and 
outcomes of the resilience process.

 Discusses implementation possibilities in teacher education.



Resilience research

Source: “Building resilience in teacher education: An evidenced informed framework” Mansfield, Beltman, Broadley, Weatherby-Fell

What factors have been identified in the literature as important for teacher resilience?



Defining resilience in teachers

 In the context of the teaching profession, resilience may be 
conceptualized as a capacity, a process and also as an outcome.

“Resilience involves the capacity of an individual teacher to harness 
personal and contextual resources to navigate through challenges, the 
dynamic process whereby characteristics of individual teachers and of 
their personal and professional contexts interact over time - leading 
teachers to use particular strategies that enable outcomes of a teacher 
who experiences professional engagement and growth, commitment, 
enthusiasm, satisfaction and well-being.” (Beltman, 2015)

 We can develop resilience capacity by building personal resources, mobilizing 
contextual resources and developing coping strategies to maximize resilience 
outcomes. 



Resilience research objectives

Our project explored the question “What does faculty resilience look 
like at Niagara College and how is it fostered by the College?” 

The objectives of the research were to:

1. Define resiliency in teaching at the College
2. Identify the personal and external resources that foster their 

resilience
3. Share the specific situations/dominating factors that challenge 

their resiliency as faculty
4. Describe the role of the institution in supporting faculty resilience



What can you do as an Educational 
Developer to foster faculty resilience?



 Timing 

 Other institutional surveys/strategies

 Desired outcomes

 Available resources

Research design considerations



Research design

2 hour World Café 
Session

Non-full-time faculty

2 hour World Café 
Session

Full-time faculty

Both sessions were hosted in the evening
Food and beverages were available at each

Participants eligible to be entered into draw for 2 $100 gift cards

Link to Workshop Resources:
https://bit.ly/2NgMaYp

https://bit.ly/2NgMaYp


Research design

2 hour World Café 
Session

Non-full-time faculty

2 hour World Café 
Session

Full-time faculty

Both sessions were hosted in the evening
Food and beverages were available at each

Participants eligible to be entered into draw for 2 $100 gift cards

3 non-full-time faculty 
participants

Human Resources
Hospitality and Tourism

CICE

3 full-time faculty 
participants

Business
Fitness & Health Promotion

Dental Hygiene



World Café questions
1. Define resilience as a faculty member. How does a resilient 

faculty member impact the student and the college?

2. Consider a time in your teaching career at Niagara College 
when you felt the most resilient. Describe what was 
happening.

3. Describe the characteristics you exhibited at your most 
resilient. What people, programs, activities, or values 
contribute positively to your resilience as an educator?

4. What types of training, support, work environment, culture, or 
leadership practices could enhance resilience among faculty?



Any questions at this point?



Research Outcomes



Source: “Building resilience in teacher education: An evidenced informed framework” Mansfield, Beltman, Broadley, Weatherby-Fell



Question 1
a) Define resilience as a faculty member. 
b) How does a resilient faculty member impact the 

student and the college?



Q1. a) Define resilience as a faculty member.

“Rolling with the punches.  Being able to deal with what you get in a healthy way 
and being able to cope.” 

“Mental state that allows someone to carry forward despite adversary.”

“You keep going, you hit refresh, tomorrow is a new day, don’t 
let is sap energy from you on a permanent basis.  More than just 
staying afloat or hanging in…continue to be productive.”

“It’s about bouncing back…it is more temporal rather than being 
a permanent state of dissatisfaction or upset; perspective that 
we can learn and grow from every experience; you have 
perspective and can put it into balance before it becomes 
overwhelming.”



Q1. b)  How does a resilient faculty member impact the 
student and the college?

Niagara College:
• Less sick leave
• Available / willing to 

participate in other things 
• Emotionally present
• More innovative
• Personal agency
• Positive impact on teaching 

and learning (students 
notice) 

• Better KPIs 
• Model of resiliency to 

students

“It’s not about me; we are 
engaging students who have a 
lot of innate challenges to their 
own resilience – they are coming 
to a new country or are 
retraining after losing a job; that 
helps me to maintain resilience; I 
have to model resiliency for 
them.”

Source: Mansfield, C., Beltman, S., Broadley, T., & 
Wetherby-Fell, N. (2016). 

Outcomes of resilience:



Question 2
Consider a time in your teaching career at Niagara 
College when you felt the most resilient. Describe 
what was happening.



Challenges overcome:

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher identity
• Changing student / course needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience
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Challenges overcome:

“There are all kinds of assumptions made by 
full-time academic staff and leaders about 
what you should and shouldn’t know…like 
grade deadlines.”

“I am not getting invited to departmental 
and divisional meetings…(should be) invited 
to meetings and treated as faculty, not 
transitory.”

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience



Challenges overcome:

“In our department, we are very much separated 
(physically – one hallway of faculty; one hallway of 
techs); we don’t want to be divided, but we are 
physically divided; it influences the culture.” 

“I had to make executive decisions about this is 
what I am taking from this person, this from that 
person, etc.  I had to exert my personal agency. 
Otherwise I was just feeling pulled in multiple 
directions and spending so much time stuck in the 
politics.”

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience



Challenges overcome:

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience

“I was worried as well that I wouldn’t get 
called back; that also challenges resilience. 
We hear so late about course contracts and 
I’m never sure why…is it just because of the 
processes in place or is it because they are 
reconsidering whether they actually want 
me back?”



Challenges overcome:

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience

“Biggest thing that was most freeing for me (I 
have had this internal debate) – should I go back 
and do (industry) work or stay and teach – I have 
had an internal conflict….but I have finally made 
peace with this.” 

“Profession is not necessarily understood by 
people outside; less acceptance among friends for 
the kinds of stress one might encounter in this 
work. Lack of common understanding of 
profession.”



Challenges overcome:

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience

“The students didn’t buy the text book, no 
engagement; their expectation seemed to be 
that all they had to do was ‘attend class’.” 

“Went to course lead for a course I was 
teaching…Do you have any materials…they said 
“Yeah I’ll get it to you…”. Then three days later 
they said “Sorry – I don’t have any materials…””



Challenges overcome:

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience

“More part-time engagement opportunities; 
Once a week yoga meets – that was how I met 
my colleagues; can we do that here?  I want to 
meet other people and it is hard.”



Challenges overcome:

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience

“…financial support for professional 
development and funding for conferences; 
can’t extend budget to part-time or partial 
load.”

“Lack of recognition and reward and 
acknowledgement; gear - we never seem to 
get any; social gatherings; those kinds of 
things build community.”



Challenges overcome:

Q2. Consider a time in your teaching career at NC when you 
felt the most resilient. 

• Poor communications
• Silos / office politics 
• Lack of job security
• Professional and teacher 

identity
• Changing student / course 

needs
• Few opportunities to connect
• Lack of recognition/PD support
• Lack of leader resilience

“If our leaders are not resilient 
themselves, then that falls to a low 
priority; leadership should bring in some 
practices.”



Question 3
a) Describe the characteristics you exhibited at your 

most resilient. 
b) What people, programs, activities, or values 

contribute positively to your resilience as an 
educator?



Personal Resources:

Q3. a) Describe the characteristics you exhibited at your 
most resilient. 

Niagara College:
• Comfortable with change 
• Letting go of things you can’t 

control 
• Don’t take things personally
• Initiative
• Taking advantage of new 

opportunities
• Optimism 
• Remaining productive / 

Rebounding quick
• Adaptable
• Flexibility 

Source: Mansfield, C., Beltman, S., Broadley, T., & 
Wetherby-Fell, N. (2016). 



Outside of themselves, what resources and/or strategies do 
you think faculty lean on to foster their resilience?
Draw on this slide or use the chat box.



Q.3 b) What people, programs, activities, or values 
contribute positively to your resilience as an educator? 

Contextual Resources:

Niagara College:
• Family / Friends
• Sports / Meditation / yoga
• Students
• Mentors / peer driven faculty 

development
• Opportunities to connect 
• Culture
• Inclusivity
• Recognition
• Institutional rituals (events, 

culture-based activities, 
spaces)

“Having so many opportunities 
provided to you for free (like 
CEDP…). The more I take the more 
confident I feel as an 
educator…going and meeting 
people.”

“Connectedness of staff; feel like I 
know a lot of faces and can say hi 
to lots of different people and have 
real relationships…”Source: Mansfield, C., Beltman, S., Broadley, T., & 

Wetherby-Fell, N. (2016). 



b) What people, programs, activities, or values contribute 
positively to your resilience as an educator? 
Strategies:

Niagara College:
• Hobbies
• Personal interests
• Continuing education 
• Decision making
• Mantras/positive self talk
• Self care i.e. massages
• Positive communications
• Building connections 
• Personal agency
• Meditation/Reflection
• Empathy/Resilience 

training 
• Professional development

“Starting my PhD made me feel 
empowered as well…I am confident 
because I feel less rooted here…I feel 
like to can go more places.”

“Important to stop sometimes and say, 
‘I just love teaching’ and refocus on 
that…that helps you to let go of some 
of the other crappy stuff that can swirl 
around.”

Source: Mansfield, C., Beltman, S., Broadley, T., & 
Wetherby-Fell, N. (2016). 



4. What types of training, support, work environment, 
culture, or leadership practices could enhance resilience 
among faculty?



 Acknowledgement and recognition
 Communication
 Treated as ‘Faculty’ and not transitory
 Invited to departmental and divisional 

meetings
 Additional community building opportunities
 Funding for professional development and 

conferences
 Leadership resilience practices
 Resiliency training

Q4. What types of training, support, work environment, 
culture, or leadership practices could enhance resilience 
among faculty?

Institutional support:



 Acknowledgement and recognition
 Improved communication
 Treated as ‘Faculty’ and not transitory
 Invited to departmental and divisional 

meetings
 Additional community building opportunities
 Funding for professional development and 

conferences
 Leadership resilience practices
 Resiliency training

Q4. What types of training, support, work environment, 
culture, or leadership practices could enhance resilience 
among faculty?

Institutional support:

• Programming focused on relationship 
building and breaking silos i.e. CEDP, Teaching 
Circles, Indigenous Learning Circles

• Exploring different forms of recognition i.e. 
Inclusive Teaching @ NC

• Mandatory and compensated Part-time 
Teachers’ Development Program

• Financial support for divisional orientations
• Exploring Resilience training with CPOD
• Discuss output of this research with 

leadership i.e. leadership resiliency



What can you do as an Educational 
Developer to foster faculty resilience?
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