
BUILDING BRIDGES 
INSTEAD OF WALLS



Drawing on collective wisdom to navigate 
the contradictions of educational 

development as an early career professional
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Who We Are
▪ Deb Chen

▫ ED at University of British Columbia since 2017

▪ Dianne Ashbourne
▫ ED at University of Toronto Mississauga since 2016

▪ Ellen Watson
▫ ED at University of Alberta since 2016

▪ Jessie Richards
▫ Curriculum Development Specialist at University of Toronto since 

2016

▪ Lisa Endersby
▫ ED at York University since 2016

(with contributions from Jackie Hamilton, University of Guelph)



How We Came Together

Questions Arose
We Found 

Community
We Built a 

Bridge

Ellen and Lisa met at the 
2017 ED Institute and 
discussed (with others) 
the lack of community for 
new EDs.

Jessie and Dianne had 
questions about how 
early-career impacts the 
complex work of EDs.
They began work on a 
session proposal for EDC 
2018 to open this 
discussion.

Dianne, Ellen, Lisa, Jackie, 
and Jessie met at EDC 
2018. 

Jessie and Dianne’s 
presentation prompted 
Ellen and Lisa to approach 
them to propose 
beginning a formal 
discussion about how we 
could collaborate to 
continue work in this area. 

Later in 2018, our Early 
Career Educational 
Developers action group 
was formed! 

We welcomed Deb, read 
the literature and came to 
our questions about 
contradictions in ED work!
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Our Goals for this Session

1. Recognize the contradictory nature of our work as 
educational developers as identified through a 
literature review

2. Surface our intrinsic ways of coping/managing 
contradictory work by articulating our informal 
theories

3. Collaboratively explore how we deal with the 
contradictions inherent in the work of educational 
developers as informed by ED literature and our 
personal informal theories

4. Discuss possible strategies for nurturing resilience in 
and for our professional practice when navigating 
these and other identified contradictions in our work 

5. Offer an opportunity to recognize the diverse, shared 
wisdom of this group of professionals
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1
Who are you?

Let’s get started!



Where are we?
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How many years have you been 
involved with Educational 
Development work?

A. 0 - 2 years

B. 3 - 5 years

C. 6 - 10 years

D. 10 - 15 years

E. 16 + years
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Some Notable Shifts in the ED Role
(from Literature)

▪ EDs have moved from the fringes of the institution to 
central advisors - micro & meso levels →macro & mega 
levels (Dawson, Mighty, & Britnell, 2010; Gibbs, 2013; Saroyan, 2014; Taylor, 2005; 

Timmermans, 2014; Roxa & Martensson, 2005)
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▪ Shifts regarding institutional positioning of EDs as 
professional (service emphasis) versus academic roles 
(Kensington-Miller, Renc-Roe, & Moron-Garcia, 2015; Saroyan, 2014; Taylor, 2005; Wilcox, 
1998)

▪ More emphasis on strategic planning - reactive → proactive 
(Taylor, 2005; Van Note Chism, 1998)

▪ Increased confidence in authority - expert → facilitation 
(Taylor, 2005; Van Note Chism, 1998)
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Do you consider your position as 
an Educational Developer to be 
primarily professional or 
academic?

A. Academic B. Professional
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With whom does most of your 
Educational Development work occur?

A. Individual instructors

B. Departments/Units at my University

C. The Institution at which I am employed

D. Nationally/Internationally with multiple institutions
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How many other Educational 
Developers do you work with on a 
weekly basis?

A. 0 - 5

B. 6 - 10

C. 11 - 15

D. 16 or more
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2
Our Contradictory Work
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characterized as chameleons 
who can fit in anywhere

characterized as ‘others’  who 
don’t fit in anywhere

valued by individuals
feel the need to legitimize 

ourselves within the institution

strong national support 
structure 

feel isolated in our own 
institutions

called to be agents of change 
do not have power to make 

these decisions
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Contradictions are especially challenging 
for early-career EDs to navigate

BRIDGES WALLS
Build new relationships with 
old clients

Trust not established in 
relationships yet

Space for asking genuine 
questions

Asking questions impacting 
our credibility
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3
Dealing with Contradiction



Love’s Informal Theory

FORMAL THEORY APPLICATION
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An Example of Informal Theory

FORMAL THEORY APPLICATION
INFORMAL 

THEORY

applied to applied to

EXPERIENCE CONTEXT

Structure & Process of 
Consultation (e.g., 

Block)

Modify language and 
approaches to engage 

in a genuine and 
collaborative 

conversation instead 
of ticking off check-

boxes 

Knowledge from own disciplinary formal training

Experience with short-term crisis management

Awareness of various disciplinary identities -
norms, values, and attitudes

Insights from colleagues’ successes and 
challenges (mastermind group)
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Reflect on your own experiences and briefly share 
your informal theories in navigating these common 
contradictions. 

wandering chameleon national vs. institutional support

change agents without authorityimpact recognized at different levels 
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4
Support Through Collaboration



Think about a time when connecting with 
a colleague helped you feel more resilient 

when dealing with a challenging issue. 
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In two or 
three words 

on the 
whiteboard, 
tell us about 

how that 
connection, 

conversation 
and/or 

relationship 
helped you 

develop your 
resiliency.

Feel free to 
elaborate in 

the chat.
LE



What are our Communities?

EDs 
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our instit-
ution
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What is one example of a great ED community 
initiative (could be local, regional, etc.) that you think 

helps support resilience? 

How do we leverage our communities 
to support resilience?
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What is one initiative you’d like to see your (local, 
regional, etc.) ED community take up in support of 

early career educational developers?

How do we leverage our communities 
to support resilience?
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Bottom Line?
We don’t have to do this alone.
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THANKS!

You can find us at:

Special thanks to all the people at SlidesCarnival who made and released this awesome template for free

jessie.richards@utoronto.ca
di.ashbourne@utoronto.ca
lendersb@yorku.ca 

ellen.watson@ualberta.ca 
deborah.chen@ubc.ca 
jhamil06@uoguelph.ca 


